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When we give children books, 
we help them read their world.



When we give children books, 
we share the joy of reading. 
We invite children to find their 
place and come close to us, so 
they can listen and see. 

We welcome them and help them 
to feel comfortable. The children 
learn to listen closely so they can 
begin to hear the words as they 
come alive in our reading.  We 
help children become curious 
about what is on each page. 



When we give children books, 
we have a choice of how to guide 
their literacy experiences. We want 
the children to feel successful. 
Our choices include:

 1. Reading to the children - 
             reading aloud to the children

 2. Reading with the children - 
            reading the words together

 3. Echo reading - 
            reading a line then having the
            children repeat it back

 4. Taking turns reading - 
            trading off line by line or 
            page by page



When we give children books, 
we are invi�ng them to enjoy 
the books we love and want 
to share.  We hold the book in 
such a way that everyone can 
see the posi�oning of the 
words, pictures, and ideas 
that fill the pages.   



 When we give children books,
we link wri�en words to spoken 
words. We use our finger to point 
and track our progress across the 
page, connec�ng words with le�ers 
and sounds. Our tracking models to 
the children how to read a book new 
to them. Tracking words helps 
children build their understanding, 
word by word, page by page. 



When we give children books, 
we read with an expressive voice, 
face, and ac�ons - almost ac�ng out 
the words on the page. It helps if 
you read the book ahead of �me, so 
you know what is coming on the 
next page.



When we give children books, 
we present a book with crea�vity 
and we use prompts or found items 
to support understanding.  We ask 
good ques�ons that can not be 
answered with a simple yes or no.  
Good ques�ons require children to 
stop for a moment and think hard.



When we give children books, 
we encourage them to read with 
friends. Children share words 
they know, talk about words they 
do not know, and discuss the 
pictures. Children naturally want 
to build understanding together.



When we give children books, 
we help them foster the skills they 
need to become independent, 
lifelong readers.  

We help them select appropriate 
books to read alone and to read with 
their friends and families.  Children 
choose books with subjects they 
enjoy and words they can decode. It 
is through selec�ng appropriate 
books that children advance their 
skills and understanding.



When we give children books, 
we create an opportunity for 
them to play with words drawn 
from the text.  

We can explore sounds, spelling, 
pa�erns, defini�ons, and 
transla�ons. Children learn that 
words are fun and carry a 
variety of meanings.



When we give children books, 
we encourage them to become 
great readers.  Children become 
great readers by listening to 
fluent readers who can read 
with ease and understanding.  
We must encourage children to 
read and re-read.  We can pair 
good readers with less skilled 
readers.  It is through re-reading 
that children gain confidence 
and fluency.



When we give children books, 
we foster the development of 
good readers. Good readers 
use many strategies to make 
meaning. They are ac�vely 
engaged in the reading process. 
They par�cipate appropriately. 
They use their body and voice 
to show they have understood 
what was read.



When we give children books, 
we expand the literacy 
experience by encouraging the 
children to respond to what was 
read by wri�ng and drawing.  
The children should be given an 
opportunity to link their wri�ng 
or drawing to what was read.



When we give children books, 
we invite them to draw on their 
own experiences and make 
connec�ons between their lives 
and the ideas within the pages. 
Good readers can make 
addi�onal connec�ons with 
books they have already read 
and the world around them.  



When we give children books, 
we ask the child to consider 
evidence in the words and 
pictures. The children learn that 
the author gives them clues, but 
requires them to come to their 
own conclusions.



When we give children books, 
we invite the child to think and 
ques�on as they read. Thinking 
and ques�oning allows them to 
explore a story beyond what is 
immediately obvious. We can 
model ques�oning in our 
discussions with the children.



When we give children books, 
we help them create pictures 
in their minds. These pictures 
foster deeper understanding 
and comprehension. 
We call this visualiza�on.



When we give children books, 
we invite them to consider the 
possibility of change, to think 
about other people, places, 
ideas, and ways of being in the 
world. This allows children to 
transform their thinking and 
perspec�ves. We can ask 
important ques�ons like, “What 
have you read today that 
changed your thinking?”



When we give children books, 
we must provide closure to the 
literacy experience.  We do this 
by providing �me for the 
children to reflect on their 
learning before moving out into 
the world, changed.



When we give children books, 
we must model that books are 
treasures to be cared for.  In 
order for our books to be shared 
with others for a long �me, we 
need clean hands.  We need to 
turn the pages by their corners 
and hold the books carefully.  

When we are finished, we must 
re-shelve the books with the 
spines facing out so others can 
find them easily. 



We recognize there are 
addi�onal literacies necessary to 
help children be successful in an 
increasingly global and complex 
world. 

Niteo believes essen�al literacies 
for sustainable living and thriving 
include:
 1. Reading and Wri�ng
 2. Numeracy
 3. Problem Finding and 
      Problem Solving



Comprehension
The ability of the learner to make meaning 
from the text.
   

Conclusions 
A judgment or decision reached by reason.
   

Connec�ons
Text-to-self connec�ons are highly personal 
connec�ons that a reader makes between a piece of 
reading material and the reader's own experiences or 
life. Fluent readers may also make text-to-text and 
text-to-world connec�ons.
   

Expressive reading
To read a text with feeling to match the meaning. In 
order to match the proper expression to 
each word or phrase, you have to understand 
both the meaning of the words and the 
grammar of each sentence. 
   

Fluency
The ability to read a text accurately, quickly, and with 
expression. Fluency is important because it provides a 
bridge between word recogni�on or decoding and 
comprehension. Fluency allows a learner to make 
meaning from what they read.
   

Independent
When an individual is able to think, act and 
pursue their own studies on their own, without 
the same levels of support you receive from 
a teacher at school.
   

Literacy 
An ac�ve and broad-based learning process, with the 
cogni�ve skills of reading and wri�ng at the center.  
Educators focus on ways in which individual learners, 
especially children, make sense or construct meaning 
of their learning experiences.
   

Numeracy 
The ability to process, interpret and communicate 
numerical, quan�ta�ve, spa�al, sta�s�cal, and even 
mathema�cal informa�on in ways that are 
appropriate for a variety of contexts.
   

Problem finding 
A means to discover and define problems within 
design thinking process.
   

Problem solving
The purpose of a design thinking process which 
includes empathizing, discovering, and experimen�ng 
to yield new innova�ons. 
   

Strategies 
Literacy learners construct meaning by interac�ng 
with text; as individuals read, they use their prior 
knowledge along with clues from the text to construct 
meaning. This means that they have purposes for 
their reading and pay a�en�on to both their 
“speaking voice” and their “thinking voice” as they 
read.  Fluent readers use the strategies: connect, 
ques�on, visualize, infer, and transform.
   

Tracking
When young readers point with a finger to help their 
eyes move le� to right and to read word by word. 
Fluent reading requires the reader to move le� to 
right across a line of print and across words, matching 
voice to print without the support of a poin�ng finger.
   

Understanding
The essence of learning is to apply and transfer 
knowledge, skills, and competencies, so learners 
become independent problem-solvers.
    

Visualizing
The ability to create pictures in our heads based on 
text we read or words we hear. It is one of many skills 
that makes reading comprehension possible. This 
method is an ideal strategy to teach to young 
students who are having trouble reading.
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A Manifesto on Literacy
By Karine Veldhoen and Dr. Susan Crichton

Literacy liberates.  Literate children 
become cri�cal and crea�ve thinkers, 
meaning makers, problem finders and 
problem solvers.  Literate children become 
change makers in an increasingly complex 
world. 

Books are for everyone.  
Very young children acquire language 
through conversa�on with their families 
and friends. In song and verse, children 
find joyful ways to communicate and 
connect. In books they begin to see and 
hear the connec�on between words and 
ideas.

Connec�ons can start with reading 
together. Infants and toddlers enjoy being 
read to. Why?  Because the reader is 
crea�ng rich and rela�onal opportuni�es 
and possibili�es, by introducing pa�erns, 
images, sounds, shapes, and connec�on.  

Gradually the young child begins to 
recognize spoken words can take the 
shape of wri�en language.  Through the 
complex literacy learning of listening, 
speaking, reading and wri�ng, children 
become meaning makers and they learn to 
read words and worlds in increasingly 
sophis�cated ways.

Young learners need frequent prac�ce in 
meaning making along their journey.  A 
famous proverb says, “A book is like a 
garden, carried in the pocket."

Children must have consistent 
opportuni�es to explore the meaning of 
text.

Books are joyful journeys to places 
imagined and real.

Open Books. Open Minds. 
Open Doors.

Over �me, the child learns books are joyful 
invita�ons into the imagina�on, into new 
reali�es, and into unknown realms.  Books 
are explora�ons into the light and 
shadows of our humanity, with 
opportuni�es to learn and grow through 
the experiences of others.  Books open the 
breadth of human knowledge, invi�ng 
both crea�ve and cri�cal thinking.

Books invite transforma�on!
When we give children books, we are 
empowering them to explore the wideness 
of the world, develop a sense of personal 
iden�ty, and encourage a sense of 
belonging within the global context. 

Seeing is the first step in transforming.  
Transforming begins as the child discovers 
new literacies.

If I am literate, then I am 
empowered and I can think 
differently.  I can think differently in 
a process called design thinking.  To 
think well, I need to focus my 
thinking.  I can ques�on, be 
empathe�c, and human-centered in 
my approaches to the contextual 
problems I face.  I can transform my 
reality.

In an increasingly complicated and 
interconnected world, there are mul�ple 
literacies children need and founda�onal 
to thriving with all literacies is reading and 
wri�ng. 


